individual (Council of Europe, 2001) , is intended to further illuminate the role and value of learners' and teachers' first languages (L1s) and additional languages, and policies that support their plurilingual repertoires in relation to TESOL's mission of advancing excellence in English language teaching in a highly diverse, multilingual world.
As we undertook the work of this special issue, we were aware that we were promising controversies on several fronts. Since the 1950s, TESOL has faced controversies regarding the status of languages other than English within the organization (Fishman, 2009) . From a practitioner's perspective, the idea of including a learner's L1 in the classroom is still viewed cautiously, as a recent online discussion on "What is the role of L1 in L2 teaching?" on TESOL's LinkedIn platform shows (Mokhtar, 2013) . Bilingual education remains so marginalized in concept and practice that plurilingualism is a radical notion in many respects (García, O., personal communication, 2013) . As with other radical ideas, plurilingualism can offer us both explanatory power and moments of freedom.
In terms of the former, researchers have observed that many long-accepted models and concepts in the fields of bilingualism and bilingual education cannot account for situations of extreme linguistic complexity (e.g., Skutnabb-Kangas, Phillipson, Panda, & Mohanty, 2009) . In current contexts of globalization and migration, this superdiversity is linked to unpredictable and unprecedented variation in individual linguistic repertoires (Blommaert & Backus, 2011; Vertovec, 2007) . Superdiversity is also linked to digital transformation of multilingual communication practices (Ito et al., 2010) . In recent years, other authors have coined the terms translanguaging (García, 2009), translingualism (Canagarajah, 2013) , and polylanguaging (Jørgensen, 2010) . Each of these concepts describes the multiple discursive practices that plurilinguals engage in as they make meaning with one another. In doing so, plurilinguals also PLURILINGUALISM IN TESOL 3 challenge standard notions of languages as fixed and discrete entities. A paradigm shift in TESOL may also be observed on several fronts, with the British Council now publishing such works as the Juba declaration 1 that commit it to mother-tongue-based multilingual education (Coleman, 2011; Skutnabb-Kangas & Heugh, 2011) , several participants on the LinkedIn discussion supporting L1 use in TESOL, and many of the contributors to this special issue discussing a need for change. Therefore, there appears to be a change in the wind as increasing recognition of the need to account for plurilingual repertoires becoming the zeitgeist. In their Forum paper regarding the European context, Jasone Cenoz and Durk Gorter challenge the monolingual ideology present in many English-only classrooms as they urge for the boundaries between languages to be softened. Similarly, Enrica Piccardo's lead Symposium paper calls on us to revisit our assumptions regarding monolingualism and bilingualism as she puts forward the argument that we are all plurilingual: "No matter how monolingual we consider ourselves to be, we are fundamentally plurilingual, albeit unconsciously so. No matter how 'standard' and 'pure' we consider each language, it is inevitable that they are all ensembles of different elements in a dynamic and constantly changing relationship" (this issue). childhoods, reviewed by Kristin Snoddon-all touch on various aspects of, and research on, the role and value of learners' and teachers' L1s and additional languages, and policies that support plurilingual repertoires in relation to English teaching and learning. We hope practitioners and researchers alike will find much on offer here to enhance their understanding of language teaching and learning.
